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ABSTRACT:

The current research aims at identifying the impact of teacher behavior on teacher-learner interaction in English
language at the basic instruction level. The population consists of all male pupils in basic stage instruction within
Kurdistan Region-Duhok city-Directorate of education, during the academic year (2013-2014). The sample for the study
has been randomly chosen from the basic instruction — level 8. It consists of (32) pupils, sixteen forming the experimental
group which has been taught by using Flanders Decimal System of behavior teacher-learner interaction (it has been
prepared by the researcher depending on the source and other previous studies and researches so as to test the hypotheses
of the current study. It has also been made valid through its presentation to a panel of experts, while the reliability factor
has been computed by using the re-test method. On the other hand, sixteen pupils formed the control group which has
been taught by using the Recommended Method by the Ministry of Education (henceforth RM). The t-test has been
used for the equivalence of groups. Moreover, the researcher has used the tape recorder to access to the patterns of
verbal interaction inside the classroom. The achievement test is the research tool for gaining the results of the experiment
after being made valid and reliable. The findings show that teachers of English can make use of the given time in the
class more successfully if they focus on encouraging learners (pupils) and accepting their ideas. Additionally, there is a
limited influence of the variable related to the period of teaching service and place of graduation on the patterns of
interaction inside the classroom as it has affected the percentage of the teacher's instant questions. Thus, it showed
teacher of English is the most effective strategy in teacher-learner interaction. The research ends with some

recommendations and suggestions depending on the findings of the study
KEYWORDS: Interaction, EFL classes, Basic Level, Learning.

1. INTRODUCTION

Learning is considered an organic process that involves the
simultaneous acquisition of skills. To bring about latter,
teachers are required to use the foreign language in the
classroom learning situations that motivate the learners to
communicate. Hence, the teacher is the main milestone in the
language teaching process as he is responsible for presenting
the teaching material, encouraging the learners and monitoring
their progress as well as remedial teaching (language).

The other further crucial factor in the learning process is the
learner himself. He is very significant in dealing with the
material he is learning. In order to realize the meaning in
English use, the learner has to employ all the available aids
including the teacher’s help to improve his/her own learning.
What is the most important is training. Training is a highly
complex activity in TEFL which is based on three basic
interdependent elements, namely the learner, the teacher and
the curriculum. The current research focuses on the teacher’s
main job to convey the goals to the learner i.e., through his
interaction with learners during the process of teaching. The
teacher should be aware that he needs to make the process of
language learning as enjoyable as possible since it will take
more time and effort (Wittich: 1979, p. vii). It is generally
assumed as self-evident that learning a language is a
purposeful goal oriented activity (Widdowson: 1984, p. 242).
Therefore, when the teacher wants to develop the learner’s skill
and confidence in communication, he should always bear in
mind that his goal is the development of the learners’ ability to
interact freely with others (Rivers and Temperly: 1978, p. i).
So, the teacher’s teaching behavior is very important in
controlling the lesson in the classroom. In the same vein, many
opportunities encourage learners to share the discussion inside
the classroom and practice.
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1.1 The Problem to be Investigated:

A great variation is usually noticed among the learners in their
attempt to learn an FL. Furthermore, there is clear lacking of
verbal and non-verbal communication as well as
underachievement outlined from pupils® scores. Thus, a gap
exists in the class and it may cause which can be a serious issue
in the process of TEFL.

1.2 Research Questions:

The researcher has raised forward the following questions:

1. What are the types of teaching interactions existed in
TEFL?

2. What are the practical points that can develop the analysis
of the teacher’s behavior (interaction)?

3. What are the reasons behind the
underachievement in EFL?

learners’

1.3 The Hypotheses:

The current research hypothesizes the following:

1. There is no significant statistical difference in the patterns
of verbal interaction according to teacher’s years in service
(short period less than 15 years, long period, more than 15
years).

2. There is no significant statistical difference in the patterns
of verbal interaction according to the place of graduation
(College of Arts, College of Education).

3. There is no significant statistical difference in the patterns
of verbal interaction according to the (gender) of the teacher
(male / female).
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1.4 Aims of the Study:

1. To probe the most effective strategy used by EFL teachers
and the reason behind the weakness in the learning process.

2. To investigate the effectiveness of Flanders Decimal
System in teacher-learner interaction.

1.5 Limits of the Study:

This research is limited to:

1. Basic school teachers of English.

2. Pupils in the eighth basic stage in the intermediate schools
for males only in Duhok city during the academic year 2013-
2014

3. The teaching material is Activity Book (8) of Sunrise
Series.

1.6 The Significance of the Study:

The current research can be significant as it sheds light on the
real situation of the process of TEFL inside the class. These
two aspects cannot be achieved successfully unless relevant or
suitable environment is created. By these words, i.e., for
gaining better learning and teaching, a different one from the
present method in teaching should be followed. Since the
learning process aims is to make correction (or modulate) in
the behavior of the learners, it needs a constant style and should
make use of effective ways to attract the learner’s attention and
achieve interaction between the teachers and the learners.
Moreover, the significance lies in knowing the traces that the
teachers leave in the learners’ behavior while enhancing the
ability to choose the relevant method in modulating that
behavior.

1.7 Definition of Basic Terms:

1. Teaching is an assisted performance in which the teacher has
an integral role to the student. (Garcia: 2001, p. 232).

2. Teaching refers to the image of classroom activity where a
teacher works with the whole class in a one-to-many. Students
can be divided into smaller subgroups, with the teacher moving
around to work with each group in tumn
(Karen and Christine: 2001, p. 5).

3. Teaching behavior refers to that teacher’s behaviors:
exhibiting appropriate levels of high need (Marzona and Jana,
p. 6-13).

4.Teaching interaction means description of the form and
content behavior or social interaction in the classroom. (A
Dictionary of Sociology: 1988, p. 20).

5. Teaching Interaction refers lessons where students have
multiple opportunities to communicate with teacher as
essential knowledge. (Encyclopedia: 2016).

e The researcher adopts the last definition above as the
operational definition.

1.8 Types of Interactive Techniques:

Interaction needs techniques with beneficial purposes.
Furthermore, awareness of the interactional processes helps
teachers and learners having comprehensive understanding of
language acquisition in a formal context.

There are some of the interactive techniques that can be useful
for the teacher and the learner:

1. Picture prompt: The teacher shows the students an image
with no explanation. Finally, answers should not be given
unless getting the already explored questions.

2. Handing — Distributing: Asking or handwriting.

3. Direct error correction is a common skill in teaching
language. A technique which is usually preferred by learners
(Seedhouse, 2004: p. 547-83).

Moreover, techniques for classroom interaction depends on the
class is the class organized. There are some previous studies
that reflect these techniques clearly for instance reflection is
done effectively through linking student achievement with
social development. It falls into one of three broad categories:
emotional support in which teachers help learners by
experience appropriate levels of independence. The other level
is the classroom organization which is regarded as motivation
and points of view. Finally, is the instructional support dealing
with students’ cognitive development and language growth
(Reading Rockets: 2013, p. 25).

1.9 What is Interaction:

The notion of interaction is not easy to be understood by
everyone. It is connected strongly with the teacher exactly
within the field of teaching and learning EFL or ESL. Hence,
it needs an experienced teacher to apply it attentively. This is
so, because every day, teachers take several decisions to
interact with their students effectively (Reading Rockets:
2014, p. 57). It is mutual or reciprocal action or influence. It is
used to indicate that language (for action) used to maintain
conversation, teach or interact with participants involved in
teaching and learning in the classroom by questioning and
making sense of the world (Rhalmi: 2016, p. 3).

Moreover, interaction means the lesson procures. Stating the
lesson inside the classroom does not only carry the meaning of
presentation of the language material only, but also the
teacher’s method of interaction with the learners by following
various activities to break the routine of the teaching learning
process of the language. One of these activities which attracts
the learners’ shared’ attention is the teacher’s expectations.
While classroom discourse events vary, many researches have
indicated that the teacher’s talk dominates the classroom
(1987, p. 26). The teacher would better talk while the leaners
share at the same time. Thus, the teacher’s questions continue
as factors with learners (Johnstone: 2004, p. 53).

1.10 Flanders Decimal System:

Flanders (1970: p. 33-34) has presented it to study the
influence of teachers and their interaction with their learners.
Thus, he divides the system into ten factions that can be
partially divided into three principles:

1. The teacher’s verbal behaviour which contains two kinds
of influence (direct / indirect).

2. Pupils verbal behaviour.

3. A common behaviour.

Thus, teacher’s talk can be analyzed through aim and mode.
Teacher’s talk is analyzed according to the interaction features
of Flander’s Decimal System. These can be summarized in the
following table:
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Table 1. Flander’s Decimal System

Factions
1 Accepting the feelings of the pupils: teacher is aware of the pupils feelings where he confesses that they have the
o right to express these feelings and he refuses any form of punishment or objection.
c
E 2 Appraisal and encouragement: the praises which eliminate the tension and fear at the pupils.
=
=
= 5 3 Accepting and using the pupil’ idea: accepting of the pupils’ thought by the teacher. When pupil mentions an
t e opinion, the teacher might accept it or use it.
- k=]
E I= 4 Presenting questions: The questions which the teacher ask his pupils in which their answers are expected to be
5 about the lessons.
= bt 5 Lecturer: the teacher introduces the knowledge and facts which add to the atmosphere of the classroom something
§ or quietness.
= 6 Giving guidance and instructions: the teacher expects liabilities in following these instructions by saying for e.g.,
E “Open your books on page so and so0”.
[
-5 7 Criticism and justification of authority: the phrases used by the teacher to modify pupils wrong into a correct one.
x
= 8 Pupils’ response: every reply by the pupils based on the order of the teacher.
%
s 9 Pupils’ imitation: the sharing of the pupils’ talk without having permission.
[a
S =
3 % 10 Silence or disorder: the periods of silence which might require a silent reading or writing by the teacher and the
g pupils on the blackboard.
[%2]

(Flanders: 1970, p. 34)

2. RELATED STUDIES:

Starting the lesson inside the classroom does not only mean
presentation of the materials with the language skill, but it
refers to the way of the teacher’s interaction with his learners
by the teaching-learning process following various activities to
break the routine of the language. One of these activities which
attracts the learners’ attention is the teacher’s talk storming.
Many researchers have indicated that the teacher would better
talk while learners share at the same time in terms of quality
and quantity.

1. Al-Fra (2004) carried out a study entitled “Evaluating the
Classroom Verbal Teaching Performance of the Basic Stage
Instruction in Palestine University”.

The major aim was to present a tool for observing the types of
verbal interaction that are practiced by Palestine Educational
College Teachers and work in the field of basic instruction by
investigating the level of proficiency in educational colleges in
gaining verbal interaction inside the classrooms. The sample
was limited to the teachers of Palestine College of Education
who were working for the Ministry of Education (basic level).
Observation was the tool of the study. Finally, the research
ended with some suggestions and recommendations stating
that the teachers should practice, before and during their
service the style of verbal interaction analysis and how it can
be used in self-evaluation and evaluating others.

2. Monegale (2008) carried out a study entitled “Explaining
teacher-student interaction through more effective classroom
questions: from traditional teacher fronted lessons to student-
centered lessons in CLIL”.

This paper studies oral skill and students’ speaking ability to
communicate at the Italian EFL classes. Teachers have
increased their interaction within the learning environment. In
general, the students’ oral production had proved to be in low
competence of the content processed. It is was related to the
lack of practice opportunities. The speaking skill was that the
lessons observed were usually teacher-led rather than student-
centered. Moreover, teachers spoke most of the lesson time
when students did not appear to find a reason to intervene. In
fact, this is what usually happens in all classrooms for the most
of the time. Data collected during the study, refers to the use
of questions by the teachers and tries to explore questions that
could be used not only as a means to promote learning in CLIL
context but also as a means to enhance students’ participation
and, consequently their oral production.
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3. Cohen (2011) investigated “Teacher-student interaction in
classrooms of students with specific learning difficulties in
learning English as a foreign language”. The researcher tries to
find the difficulties of learners at the process of their
interaction with their teacher inside the classroom.
Observation and video tape classroom interactions has been
used for carrying the study. Several strategies have been used
for teacher learner interaction. As final step of the results, the
researcher concluded that positive use of various strategies of
interactions lead to effective and successful interaction
between teacher and his learners.

4. Snell (2013) investigated “Improving Teacher-Student
Interaction in the EFL Classroom: An Action Research”. In
this study, the researcher shows a great problem for EFL
teachers in their dealing with passive students. The sample was
students from Tokyo College. The sample need to participate
in answering teacher’s question by their will not obligation.
This is really happening during the lecture. Action research has
been wused to enhance learners interaction actively.
Unfortunately, the results were not as the researcher’s expect
at the beginning of the experiment. Gradually, a good progress
has been noticed from the side of the leaners. A point that has
encouraged th researcher to use more strategies and actions for
the sake of overcoming the low interaction. In conclusion, the
teacher and the learners have become more concerned in their
interaction. It was successfully used and raised the level of
learners interaction.

3. METHODOLOGY

Due to the importance of the experimental design since it is
considered to be the cornerstone for enabling the researcher to
test the hypotheses so as to arrive at valid conclusions.
Concerning the relationship between variables of this research
the pretest-posttest equivalent groups has been used by the
researcher (Best: 1980, p. 167).

3.1 Sample

Moreover, the sample has been randomly chosen from among
the eighth basic level of the pupils. They have been made
equivalent in certain variables, namely males age, intelligence,
parents’ educational attainment and previous achievement in
English.
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3.2 Teaching Materials

The teaching material has was represented by Sunrise Activity
Book (8). The sample was divided into two equivalent groups,
the first for experimental
(16 pupils) while the second for the control (16 pupils). The
total number of the subjects was (32 pupils).

3.3 Data Analysis and Discussion

Each of the two experienced teachers (their lessons) who were
selected to participate in this research was recorded for three
subsequent sessions (four hours and 30 minutes for each class.
The lesson for each one was different from the other. Finally,
the data were analyzed. Moreover, the t-test has been used for
the equivalence of groups. Furthermore, tape recorder has been
used in order to investigate the patterns of verbal interaction
inside the classroom. Achievement is the researcher’s tool for
gaining the results of the experiment. The achievement test is
valid since it has been presented to a panel of experts. The
reliability factor has been gained by using the re-test method
(Van Dalen: 1979, p. 280).

4. CONCLUSION

The researcher has concluded that teachers of English can
make use of the given time in the class more successfully if
they focus on encouraging their pupils and their ideas.
Furthermore, there is a limited influence of the variable related
to the period of the service and place of graduation in
determining the patterns of interaction inside the classroom as
it has affected the percentage of the teacher’s instant questions.
However, it is necessary for an EFL teacher to have an
effective practice until it becomes part of the teacher’s daily
plan in the classroom. This research could be used to enhance
learning English as a foreign language.

5. RECOMMENDATIONS AND SUGGESTIONS

The researcher recommends adopting Flanders Instructional
System as an indicator work owing to its advantages in
evaluating the teacher and providing him with feedback
information obtained by this system and explaining the
patterns of interaction inside the classroom. In addition,
teachers need to have some knowledge about the best patterns
of interaction so that their work would be more effective and
will raise their level and knowledge. Furthermore, the teacher
use of good strategies in his interaction with learners will
enhance the learners high degree of interaction. That point will
help teachers be good researchers as well since they discover
the reasons behind their learners low interaction in the practical
lessons.

REFERENCES

A Dictionary of Sociology (1988). Oxford University Press, USA.

Alfra, Ismaeel Salih (2004). “Evaluation of Classroom Verbal
Teaching Performance of the Low Basic Instruction
Teachers for the Palestine University postgraduates”. Khan
Younis Instruction place. (Internet)

Best, John W. (1980). Research in Education. 4™ ed. USA: Englewood
Cliffs Prentice-Hall, Inc.

Best, John W. (1970). Research in Education. 2" ed. USA: Englewood
Cliffs Prentice-Hall, Inc.

Cazden, C. B. (2001). Classroom Discourse: The Language of
Teaching and Learning, 2™ ed. Portsmouth, NH.
Heinemann, p. 45. (Internet)

Cohen, Irit (2011). “Teacher-student interaction in classrooms of
students with specific learning difficulties in learning
English as a foreign language”. Kibbutzim College of
Education. P. 271-292. (Internet)

Edwards, D. and Merecr, N. (1987). Common Knowledge: The
Development of Understanding in the Classroom. New
York: Methuen.

Encyclopedia. (2016). Nov. ser.carleton.edu. (Internet)

Flanders, Ned A. (1970). Analyzing Teaching Behaviour, Reading
Mass, Addison Wesley.

Garcia, E. E. (2001). Hispanic Education in the United States: Raises
Y. Alas. Lan ham, M. D.: Rowman & Littlefield.

Johnston, P. H. (2004). Choice Words: How Our Language Affects
Children’s Learning. Portland: ME: Stenhouse. (Internet)

Jones, Vernon F., and Jones Louise (1981). Responsible Classroom
Discipline. Boston and Bacon, Inc.

Karen, Littleto & Christune Howe. (2001). Educational Dialogue
Understanding and Promoting Productive Interaction.
Taylor and Francis e-liberary, USA and Canada.

Marzona , Rober J. and Jana S. Marzano (2003). “The Key to
Classroom Management”. September, Volume 61, Number
1, Building Classroom Relatioships, pages 6-13. (Internet)

Menegale, Marcella (2008). Expanding Teacher-student interaction

through _more effective classroom questions: from

traditional teacher fronted lessons to student-centered
lessons in CLIL”. Ca’Foscari University of Venice, Italy,

p. (106-111).

Mohammed (2016). Classroom

University Press, USA.

Rivers, Wilga M. & Mary S. Temperley (1978). A Practical Guide to
the Teaching of English as a Second or a Foreign Language.
New York: Oxford University Press.

Seedhouse, (2004). “The Case of Missing ‘no’: The relationship
between pedagogy and interaction”. Language Learning, p.
547-83. (Internet)

Snell, Jonathan (2013). “Improving teacher-student interaction” in the
EFL classrooms: An Action Research. Tokyo, Japan. The
Internet TESL Journal, Vol.4, No. 4, April. (Internet)

Stipek, D. (2002). Good Instruction is Motivating. In A. Wigfield &
J.S. Eccles (Eds.), Development of Achievement
Motivation (pp. 309-332). San Diego, CA: Academic Press.
(Internet)

Strevens, Peter (1977). New Orientations in the Teaching of English.
Great Britain: Oxford University Press.

“Teacher-Student Interaction: The Key to Quality Classrooms”
(2014). www.readingrockets.org. (Internet).

“Teacher-Student Interactions: The Key to Quality Classrooms” by:
University of Virginia Center for Advanced Study of
Teaching and Learning (2013). www.readingrockets.org.
(Internet)

Walsh, S. (2011). Exploring Calssroom Discourse. London: Routedge.

Walsh, S. (2006). Investigating Classroom Discourse. London:
Routedge.

Widdowson, H. G. (1989). Explorations in Applied Linguistics. Hong
Kong: Oxford University Press.

Wittich, Waller A. & Charles F. Schulter (1979). Instructional
Technology (its nature and use), 6" ed., London: Longman
Inc.

Van Dalen, Deabold B. (1979) Understanding Educational Research.
4rth ed., Mc Graw-Hill Inc.

Rhalmi, Interaction. Oxford

1243


http://www.readingrockets.org/
http://www.readingrockets.org/

Qassim, A. Y./ Humanities Journal of University of Zakho 5(4), 1240-1244, Dec.-2017

Loy (0,508 52098 4 (S5uISI5 e (5000Le ol Blangolo 5 (o208 Olsl 4l o,SHISel 5u1yS (5,150, (5,480,18 Al

LB_’.:

b 52 GAB s dads lalgaa JLSER g (aledis (B39,S508 (2055 U (a8 Sle) g seusle (3 el U (SIS U 3 S (g ks, (5,808
YOS o9 4 e KInsS cisns Loy GaSd (2 L5 U (Hali8 Sle) sovale 4 Lisale 5 (2l Olois 4 (SAL K 5408 () lds, (K08
$o906 5 5,50y ULIG pddesS GSos Sl 3ySlla (sayls) 315l (32) d Gigses clusa las gyda S50 G2 lisidl i uliss
L oe33ss LYY H8 (B9 Seulels laslands lasg)4a) (Uss JEU 5 HuSLIS 5 () ald (SLka, K4 € g4 (soytilyy Gl laslands
AV 4 s 50,8 Sligps s laelandd o gt pdy Bl (S pd 503§ (50 500,S030 g 05 AL (585 BBESS OulsA 5 4 Htuwd) (St sy
083355 e, Sa 5 - (slaasS (s 4K, s gdiigy Gl g lalandd WSl suild d clssn o948 (sd4asS

Soe (uily HuSSLIS (Fla) U o500 Sligs 5 )45k 55 el (SLEaSG Taslas s 098 53 d By - oS (HIEW) (Cwss — )
¢Cogl gs Ko oy ¢ 9 8l 5 96 (S 09BSElgs laalands (Bl (3 9eSiunen Ho5lss Lk, S 5 - Ouilisa (3% 4l U L) Ke
(@) 09Sbs ¥ 4 Gagale g4 552,09 (52058 (s 9 sty Blad Sdada sople 52 JLG sl 52 lsiw 8 Gaa st
9 o lbul, diuida Blaslasds o HBSd . oS L) Bugels clbss Sdans)e 092 050,S0y) laalands .+ Buwsele (ol 5 (9SS
COaieA (peland Haud el ity 4 Hladdy

0S5 (alediy (S0, (208 (3K Sleh (SySH5 (oaSaLIS  (So e (il

Gulew¥) aulalll s yal Losial A8 5SS 2R (ugy0 3 ollally gupsall (s Je 3 uads

HEv-E NP

Ll o Sl paions (35S - polea¥] plail] dsye 3 Lawiad LIS LIS Bl Gugpo 3 llially pupaall s Jelitll pands I Luslyall 838 Ganes
Lue 5Lt & (2013 2014y 0t yull Bl o geulyal alald Zag Al 000 — om0 Wnblans — o LiawntS paldl 3 Golia¥l el Uase 35S
il Loaaill e samal opbia Ll sitie Tiaw cillls (32) (o Lall iS5 iy -l 503 o Golis¥) palail] Lualill Aansall Lkl (Ll siie al
SLERY elliy Lled) & galy Slalyully Juo¥l le slaie¥l LBa bl 43 e solael @ ds) olall o (puunsyutll Jelin 5,wd ol aladionls lpusu3 ©
solel) ik dule Jpoall @ ais LA Cila Ll - elpall (o degans le dine Gob oo Gas o ST @ ol llall Luhull Slusys
e sanall 135030 (T 5Laa) Laldl cuondioaly - Liasy 3p58al) &l agen;a3 & Ll siie L (o 3S5 0l daslal e ganall Lol . (OLIAYI
ST @ o way Jaaash Ba bl ceosdialy - pulyull Ciall Jaks audtuall Jailll Jelashl £3ls (o ST Juaudll Slga alodiol o olld JI BLSYL,
Shsiall Sigll e Lpaadin o LY Bl puyue OISl €l I Jeosil] @SB Jalas ways - Dpadll 55 e Jsemall S (GLS5 Gass e
T Zeay unyaill 3 Lol piial gane ST Ul aay el YN BLAYL 4T Jsady peialle ponds (e 19S5 5 Laad 3S) lads Ciall 3 g
OAns a3 @ Ipaly - S LAY L) ales Lilels S3SI Gupaall G085 o) S mads @ (O3 - Gupiall Wly Jelith il s Jle
Ayl S e slaieYl ol Alally Sl g3l

bl Gulo¥) aalaill A e cdanial LIS LI Gl Gugo cJelinll taull O Ll

1244



