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ABSTRACT: 

This study investigates the appropriateness of the Cutting Edge Elementary textbook for first-year university 

students across different academic disciplines at the University of Duhok. The research aims to evaluate whether 

the textbook offers appropriate linguistic challenge and content alignment for students in both Science and 

Humanities departments. A quantitative, quasi-experimental design was employed, involving pre- and post-test 

comparisons of 300 students from eight non-English departments: Dentistry, Architecture, Physics, Financial 

and Banking (Science stream), and History, Kurdish, Special Education, Administration and Business 

(Humanities stream). All students used the same textbook over the course of two semesters. The results reveal 

that while both groups demonstrated statistically significant improvement, Humanities students achieved 

greater gains in overall language proficiency, particularly in grammar, reading, and writing. In contrast, Science 

students, many of whom began with higher proficiency, showed minimal or negative changes, especially in 

vocabulary and listening. Notably, students in Dentistry and Architecture often scored full marks on both tests, 

indicating a ceiling effect, while students in Physics and Financial and Banking showed regressions in some 

areas. These findings suggest that the textbook better supports the linguistic and academic needs of Humanities 

students, but it lacks relevance and challenge for Science students. The study concludes that a one-size-fits-all 

textbook policy is inadequate and recommends more discipline-sensitive textbook selection to ensure effective 

language instruction across diverse academic fields. 
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1. INTRODUCTION 

English Language Teaching (ELT) textbooks hold a 

fundamental and crucial role within university education, 

serving as vital resources for both learners and teachers 

(Dat, 2022; Gholampour, S., and Mehrabi, 2023; Mahmud, 

2018). They are often considered the visible heart of any 

ELT program, guiding the teaching and learning process 

and providing structured input through various texts, 

activities, and explanations (Al-Abdullah, 2022). In many 

contexts, textbooks are the primary sources of direct 

engagement with the English language for foreign 

language learners (Aghazadeh, 2015; Nazim, 2021a). 

At the University of Duhok, the Cutting Edge Elementary 

textbook (Third Edition) has been extensively 

implemented as the core English language coursebook for 

all first-year students across various non-English 

departments for the 2024-2025 academic year. It is 

structured into two semesters and tailored to meet the 

communicative and academic needs of students at the 

elementary level. The textbook follows a multi-layered, 

topic-based syllabus that systematically builds grammar, 

vocabulary, pronunciation, and the four essential skills: 
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listening, speaking, reading, and writing. Each unit 

engages students through globally relevant topics, 

integrating global cultural content and real-life scenarios 

to encourage language use beyond the classroom 

(Cunningham, S., Moore, P. , and Crace, 2013). The 

primary aim is to foster communicative competence and 

critical thinking by encouraging students to express ideas, 

write effectively, engage in meaningful conversations, and 

comprehend both written and spoken texts (Cunningham, 

S., Moore, P. , and Crace, 2013). At Duhok University, this 

coursebook plays a crucial role not only in English 

language acquisition but also in supporting broader 

educational goals like intercultural awareness, learner 

autonomy, and the development of academic skills 

necessary in students’ respective fields of study. The 

textbook is complemented with workbook exercises and 

audio-visual materials which provide an enjoyable and 

learner-centered learning experience during the entire 

academic year (Cunningham, S., Moore, P., and Crace, 

2013). 

Nonetheless, one significant issue within the English 

program at universities is the frequent adoption of a 

singular general English textbook for multiple disciplines, 

http://journals.uoz.edu.krd/
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covering both Science and the Humanities. This uniform 

approach disregards the specific linguistic requirements of 

students from various academic specialties. As Kadhim 

(2018) notes, there is a widespread misconception in many 

institutions, that use general English textbooks for learners 

who need teaching in Academic English. In Science 

departments this issue becomes especially problematics 

where English is the medium of instruction, as such 

contexts demand textbooks tailored specifically to 

academic discourse and discipline-specific terminology. 

The type of English taught should align with the learners’ 

academic environment, English for general purposes 

differs significantly from English for academic or 

professional purposes (Kadhim, 2018). 

However, many lecturers, including those in English 

departments, may not fully appreciate these distinctions, 

and this lack of awareness is often reflected in the 

curriculum, syllabus, and choice of materials. Studies 

analysing textbooks similar to Cutting Edge Elementary 

such as Kadhim (2018) and Nazim (2021a), reveal that 

they primarily focus on general language topics and 

everyday communication, rather than the academic 

language needed in university contexts. This mismatch 

between general content and the specialized needs of 

students, particularly in Science departments, where 

technical vocabulary and academic communication are 

essential raises important pedagogical challenges. 

Therefore, this study aims to evaluate whether the Cutting 

Edge Elementary textbook is equally appropriate for all 

first-year students in non-English departments at Duhok 

University, specifically by comparing its suitability for 

those students in Science departments versus students in 

Humanities departments. This evaluation will provide 

insights into the textbook's alignment with the distinct 

linguistic demands and learning objectives of each 

academic stream. 

To achieve this aim, the study will address the following 

research questions: 

1. Does the Cutting Edge Elementary textbook provide an 

appropriate level of linguistic challenge for students in 

Science departments compared to those in Humanities 

departments? 

2. Which specific language skills (e.g., listening, 

vocabulary, grammar, reading, or writing) showed 

improvement among students from the pre-test to the 

post-test? 

3. To what extent does the textbook content suit the 

academic and linguistic needs of Science and 

Humanities students, and how does this affect their 

language development? 

2. THEORETICAL BACKGROUND 

2.1 Importance of textbooks in ELT 

Textbooks are widely recognised as essential tools in 

classroom learning and play a central role in ELT 

programs worldwide (Kadhim, 2018). They perform 

several critical functions in the teaching and learning 

process. First, textbooks provide a structured framework 

for both teachers and students, offering ready-made 

content, organized lesson plans, and self-contained 

learning activities, which save time and support 

independent learning. This is why some scholars refer to 

them as the “visible heart” of any ELT program 

(Gholampour, S., & Mehrabi, 2023). Second, textbooks 

often represent the curriculum itself. In many educational 

contexts, the textbook defines the content, sequence, and 

learning goals of a course to the extent that the syllabus 

and the textbook are practically the same. For teachers, 

especially those with less experience, textbooks offer 

dependable support by supplying teaching strategies, 

activity suggestions, and language reference points (Al-

Abdullah, 2022). For students, textbooks provide 

consistency across skill levels, a range of materials (e.g., 

visuals, exercises, readings), and a sense of direction and 

security. They help students track their progress and 

understand what is expected at each stage of the course 

(Alshehri, 2016). 

In foreign language contexts in particular, textbooks are 

often the main or even the only source of English input, 

making their role even more vital (Alshehri, 2016). 

However, despite their benefits, some scholars warn 

against relying too heavily on textbooks. A fixed textbook 

can limit teachers’ flexibility and creativity, as well as fail 

to address the diverse needs and learning styles of all 

students. When textbook content dictates classroom topics, 

teachers may feel constrained in adapting lessons to suit 

their specific contexts or learners (Alshehri, 2016). 

Therefore, effective English language teaching relies 

heavily on the suitability and appropriate design of 

textbooks, which are not merely resources but also 

fundamental components that shape the entire learning 

experience (Mahmud, 2018; Nazim, 2021a). The inherent 

value of a textbook lies in its carefully selected and 

organized content, its visual design, and its linguistic codes 

(Gholampour, S., & Mehrabi, 2023). Critically, a textbook 

must align with the pedagogical demands of the context, 

the objectives of the learning program, and, most 

importantly, the diverse needs and interests of the learners 

it serves (Aghazadeh, 2015). 

However, in the field of English language teaching, it is 

widely recognised that no textbook is perfect for all 

situations or learners (Abu Rezeq, 2022). Because of this, 

it is essential to carefully evaluate each textbook to 

understand its strengths, weaknesses, and overall 

usefulness, what it lacks, and whether it is truly helpful for 

students learning English. If textbooks are chosen without 

proper evaluation, they can hurt the learning environment. 

Sometimes, decisions about which textbook to use are 

based on personal opinions, popularity, or other non-

educational reasons rather than educational merits or 

students’ actual needs (Gholampour, S., & Mehrabi, 2023; 

Nafashi, N., Dabaghi, A., & Ketabi, 2024). Therefore, 

evaluating textbooks critically is an important step to make 

sure they match the learning goals and the needs of the 

students in a specific context. 

2.2 Importance of textbook evaluation in ELT 

Textbook evaluation is a vital and systematic process 

aimed at assessing the value or potential effectiveness of 

learning materials used in educational settings. This 

process serves several important purposes (Gholampour, 

S., & Mehrabi, 2023). Firstly, it helps to identify the 

strengths and weaknesses of textbooks, allowing educators 

and decision-makers to diagnose areas of effectiveness as 
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well as areas requiring improvement (Abu Rezeq, 2022). 

Secondly, textbook evaluation informs decision-making 

regarding the selection, adoption, revision, or modification 

of textbooks and curriculum materials, ensuring they are 

appropriate for the teaching context (Nafashi, N., Dabaghi, 

A., & Ketabi, 2024). Additionally, it plays a critical role in 

enhancing the teaching and learning experience by 

ensuring that the textbook content aligns with learners’ 

needs, course goals, and pedagogical practices, thus 

contributing to a more effective and engaging educational 

environment (Gholampour, S., & Mehrabi, 2023). Finally, 

textbook evaluation contributes to a teacher’s professional 

development. The evaluation of teaching materials 

encourages instructional reflection which fosters deeper 

understanding of available resources and enables better 

instructional choices and enhances their practices 

(Yasseen, U. I., & Al-Noori, 2021). 

The process of textbook evaluation has been 

systematically approached through various models, 

offering frameworks for comprehensive assessment. For 

instance, Cunningsworth (1995) is a widely referenced 

checklist that emphasizes that coursebooks should 

correspond to learners' needs, reflect future language 

functions, balance language skills, and be relevant to 

learners' interests. He also highlighted the multiple roles 

textbooks play, from providing communicative interaction 

and stimulating classroom activities to serving as a 

language reference and supporting less experienced 

teachers. However, he cautioned against over-reliance on 

a single textbook, particularly in English for Specific 

Purposes (ESP) programs, as it can limit teacher creativity 

and fail to satisfy diverse needs (Al-Abdullah, 2022). 

Additionally, Tomlinson (2013) presented a multi-stage 

evaluation process, differentiating between pre-use, in-

use, and post-use evaluations. According to the author, the 

evaluation of a textbook can be done in three phases: pre-

use evaluation, which predicts value; in-use evaluation of 

practical implementation; and post-use evaluation of 

impact on learner motivation and achievement. He further 

defined materials as anything aiding in language learning, 

including print, auditory, and visual forms (Gholampour, 

S., & Mehrabi, 2023).  Mcgrath (2002), further described 

evaluation methods as impressionistic, in-depth, and 

checklist and further explained each of them. He 

emphasized that descriptive analysis of a textbook's parts, 

evaluation analysis should follow descriptive analysis. All 

these models emphasize evaluation is a continuous and 

iterative process that is intrinsic to curriculum refinement 

as well as teachers' professional development. 

3. PREVIOUS STUDIES 

 A substantial body of research has examined ELT 

textbooks within diverse cultural and educational settings, 

offering insights into their pedagogical effectiveness and 

limitations. Studies conducted in Saudi preparatory 

programs (Alshehri, 2016; Nazim, 2021a), for instance, 

reported generally positive teacher perceptions of the 

Cutting Edge textbook, particularly regarding its treatment 

of grammar and vocabulary, while also highlighting 

shortcomings such as insufficient focus on explicit 

conversational strategies and ambiguity in distinguishing 

active from passive vocabulary. Related evaluations of the 

English for Iraq series (Nafashi, N., Dabaghi, A., & 

Ketabi, 2024; Yasseen, U. I., & Al-Noori, 2021) likewise 

acknowledged its overall usefulness but noted weaknesses 

in the integration of productive skills, especially writing 

and speaking. Within the Kurdish context, (Mahmud, 

2018) found a divergence between teacher and student 

perspectives on the Sunrise 9 textbook, with teachers 

expressing concerns about skill imbalance and limited 

alignment with learners’ needs despite students’ generally 

favorable attitudes. Similarly, textbook evaluations in the 

Palestinian context (Abu Rezeq, 2022; Aqel, 2009) reveal 

varied associations for suitability across learning 

intentions, relevance of topics especially culturally based 

and language proficiency, with qualitative concerns raised 

about the lack of free writing opportunities and 

connections to student’s real-life experiences. 

Furthermore, Hasan et al., (2015) examined the General 

English for University Students (GEFUS) textbook, 

identifying challenges such as non-specialist instructors, 

overcrowded classrooms, and content that lacked 

relevance across disciplines. Moreover, Al-Abdullah 

(2022) and Haidar (2024) evaluated Business Result for 

English for Specific Purposes (ESP) Kuwait learners and, 

while generally receiving positive feedback, highlighted 

shortcomings such as insufficient focus on developing 

writing skills. 

Collectively, these studies emphasize that although many 

ELT textbooks possess strong features such as engaging 

content and clearly defined objectives, yet persistent issues 

remain. Common weaknesses include inadequate coverage 

of all four language skills, particularly productive skills 

like writing and speaking, limited development of critical 

thinking, and mismatches between textbook content and 

students' specific needs or cultural backgrounds. These 

findings underscore the continuing importance of 

conducting thorough needs analyses, engaging in ongoing 

textbook evaluation, and strategically adapting or 

supplementing materials to ensure ELT programs 

effectively support learners’ academic and professional 

goals. 

Therefore, this study seeks to address a significant gap in 

the existing literature. While numerous evaluations of ELT 

textbooks have been conducted in various international 

and regional contexts including comprehensive 

assessments of the Cutting Edge series and general 

evaluations of English textbooks in the Middle East, there 

is a notable scarcity of research that systematically 

investigates the suitability of a single within different 

academic disciplines at one university. In particular, few 

studies have employed pre- and post-test data to 

empirically measure and compare specific language skill 

development among students from different departments 

(e.g., Science versus Humanities) who are using the same 

general English coursebook. This research aims to fill that 

gap by providing empirical evidence that can inform 

curriculum designers and educators at Duhok University 

as to whether a one-size-fits-all approach to English 

instruction addresses the distinct learning needs of 

students across academic fields. 

4. METHODOLOGY OF THE STUDY: 

4.1 Participants: 

This study involved a total of 300 first-year undergraduate 

students enrolled in non-English departments at the 
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University of Duhok during the 2024–2025 academic year. 

The participants were divided equally into two main 

academic streams: 150 students from four Science 

departments (Dentistry, Architecture, Physics, and 

Financial and Banking) and 150 students from four 

Humanities departments (History, Kurdish, Special 

Education, and Administration and Business). Participants 

were assigned to their classes through departmental 

placement procedures, which generally ensured 

comparable English proficiency levels at the start of the 

academic year. and were enrolled in the same general 

English course using the Cutting Edge Elementary (Third 

Edition) textbook, by Sarah Cunningham and Peter Moor, 

published by Pearson, 2013. 

4.2 Instruments: 

To measure students' language development, a 

standardized pre-test and post-test were designed based on 

the content of the Cutting Edge Elementary textbook. Both 

tests were identical in structure and scoring, each 

consisting of five sections aligned with the textbook’s 

targeted language skills:(See Appendix 1 and Appendix 2) 

• Listening - 5 marks 

• Vocabulary - 10 marks 

• Grammar - 5 marks 

• Reading - 5 marks 

• Writing - 5 marks 

The maximum possible score was 30 marks. The test 

content reflected the textbook’s topics and skill focus to 

ensure validity and alignment with the curriculum. To 

ensure reliability, the test was carefully reviewed by 

TESOL and EFL experts to confirm that the items 

consistently measured the intended skills. 

4.3 Procedure: 

The pre-test was administered at the beginning of the first 

semester of the 2024–2025 academic year, before any 

textbook-based instruction. The post-test was given at the 

end of the second semester, after students had completed 

almost ten to twelve units of the textbook. The duration 

between the two tests was approximately eight months. 

While the same textbook and test format were used across 

all departments, instruction was delivered by different 

English instructors assigned to the departments. However, 

all instructors followed the same institutional syllabus 

based on the Cutting Edge Elementary textbook. 

4.4 Research Design: 

This study employed a quantitative, quasi-experimental 

design, using a pre-test/post-test model with non-

randomized groups. Students were grouped naturally 

according to their academic departments (Science vs. 

Humanities), and no random assignment was conducted. 

This design was chosen because it provides a reliable, 

empirical way to measure students’ language skill 

development over time (El Shazly, 2021; Mantau, 2023; 

Webb, M., and Doman, 2013). By comparing learners’ 

performance before and after using the Cutting Edge 

Elementary textbook, this method reveals whether the 

material effectively supports improvement in key areas 

such as listening, vocabulary, grammar, reading and 

writing. The design allowed for a comparison of language 

gains over time and between discipline-specific groups, 

assessing the effectiveness and suitability of the textbook 

for different academic contexts. 

4.5 Data Analysis: 

Descriptive and inferential statistics were conducted using 

IBM SPSS Statistics 27.0.1 software to analyse the test 

scores. The mean scores and standard deviations were 

calculated for both the pre-test and post-test results of each 

group. To determine whether there was a statistically 

significant improvement in students’ performance and to 

compare the gains between Science and Humanities 

students, paired sample t-tests were conducted. The data 

analysis aimed to reveal whether the Cutting Edge 

Elementary textbook provided an appropriate level of 

linguistic challenge for both groups and which language 

skills showed the most improvement. Accordingly, a 

quantitative analysis was conducted to address the 

research questions as follows: 

To answer RQ1: 

- The Mean score was calculated for the marks of 150 

students in both the pre- and post-tests for each 

department using the following equation: 

X̄ =
∑ 𝑥𝑖𝑛

𝑖=1

𝑛
 

Where (i) is number of iteration and (n) is sample 

number and (xi) is values for student mark. 

- The Standard Deviation (SD) was calculated for the 

marks of 150 students in both the pre- and post-tests for 

each department using the following equation: 

𝑆𝐷 = √
 ∑ (𝑋𝑖 − X̄)2𝑛

𝑖=1

𝑛 − 1
 

Where (i) number of iteration and (n) is sample 

number and (xi) is values for student mark and (X̄) is 

the Mean. 

- A T-test was conducted on the pre- and post-test scores 

of 150 students in each department using the following 

equations: 

𝑡𝑐𝑎𝑙 =
(X̄1 −  X̄2)

√(
1

𝑛1
+

1
𝑛2

)
𝑠𝑝

 

Where (X̄1) and (X̄2) are the sample means, (n1) and 

(n2) are the sample sizes, and (Sp) is the pooled 

standard deviation calculated as: 

𝑠𝑝
2 =

(𝑛1 − 1) 𝑠1
2 + (𝑛2 − 1)𝑠2

2

𝑛1 + 𝑛2 − 2
 

𝑑𝑓 = 𝑛1 + 𝑛2 − 2 

If the (p-value) corresponding to the test statistic t 

with (n1+n2–2) degrees of freedom is less than 

(0.05) then we can reject the null hypothesis thereby 

claiming there is a statistically significant difference 

in the means of the two populations from which the 

samples came from. 

To answer RQ2: 

- The differences in the mean scores and standard 

deviations were calculated following the same 

procedure used for RQ1. 

To answer RQ3: 

- The mean scores, standard deviations, and t-tests were 

calculated following the same procedure as in RQ1, but 

separately for each language skill. 
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5. RESULTS AND DISCUSSION 

5.1 Overview of Pre- and Post-Test Results: 

To examine the appropriateness of the Cutting Edge 

Elementary textbook across academic disciplines, pre-test 

and post-test results were analysed for students from both 

the Science and Humanities departments. The descriptive 

and inferential statistics results are presented in Table 1 

and visualized in Figure 1 

Table 1: Descriptive Statistics and T-Test Results of Pre-

Test and Post-Test Scores for Science and Humanities 

Departments 
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0
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1
4
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17.17 20.2 5.93 5.68 
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Figure 1: Descriptive Statistics and T-Test Results of Pre-

Test and Post-Test Scores for Science and Humanities 

Departments 

 

Science students had a pre-test mean score of 28.16, which 

increased slightly to 28.69 in the post-test. Standard 

deviations decreased from 2.92 to 2.58, indicating slightly 

more consistency in performance. The paired-sample t-test 

yielded a statistically significant result (p = 0.0000146) 

which mean is less than threshold values (0.05) confirming 

that the improvement was unlikely due to chance. 

Humanities students, however, showed a greater 

improvement, with their average score rising from 17.17 

to 20.2. Although their performance was more varied (as 

indicated by higher standard deviations), the improvement 

was also highly statistically significant (p = 0.00001) 

which mean is less than threshold values (0.05). 

5.2 Performance by Department: 

To further explore the effectiveness of the Cutting Edge 

Elementary textbook, Table 2 and Figure 2 summarize the 

differences between pre- and post-test scores for each 

department. These figures help highlight the magnitude of 

improvement and change in performance consistency. 

Table 2: Differences Between Pre-test and Post-test 

Results 
 

D
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SD 

(Pre & Post-test) 
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m
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ities 

3.03 -0.26 

 

Figure 2: Differences Between Pre-test and Post-test 

Results 

 

The Humanities Department showed a mean score 

increase of 3.03 points, while the Science Department 

improved by only 0.53 points. This confirms what was 

observed in Table 1 and Figure 1, that the textbook had a 

more substantial impact on humanities students. Both 

groups also showed decreases in standard deviation, 

suggesting more consistent performance after the 

intervention. The Science Department’s standard deviation 

dropped by 0.34 points, while the Humanities 

Department’s dropped by 0.26 points. This indicates that 

not only did students improve, but their scores became 

slightly more uniform, especially in the Science group, 

despite their smaller gain. 
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5.3 Skill-Based Analysis: 

a. Listening Skill Performance 

The analysis of listening skill performance is shown in 

table 3 and visualized in figure 3 below: 

Table 3: Pre-test and Post-test Results for Listening Skill 

 

Figure 3: Pre-test and Post-test Results for Listening Skill 

 

The results indicate that listening skills did not improve 

among students after using the Cutting Edge Elementary 

textbook. In fact, in the Humanities Department, there was 

a significant decline in listening performance, with the 

mean dropping from 4.21 to 3.27 and a notable increase in 

standard deviation from 0.70 to 1.51. The T-test value (p = 

0.000000000000838) confirms that this drop was 

statistically significant, meaning it did not happen by 

chance. In contrast, the Science Department showed 

almost no change in mean listening scores (from 4.91 to 

4.87), and the result was not statistically significant (p = 

0.0724). However, their standard deviation increased 

slightly, indicating a small rise in score variation after the 

intervention. These results suggest that the Cutting Edge 

Elementary textbook may not adequately support listening 

skill development, especially for Humanities students, 

whose performance not only declined but also became 

more inconsistent. 

b. Vocabulary Skill Performance 

Table 4 and figure 4 below illustrate the performance 

outcomes for vocabulary skills: 

Table 4: Pre-test and Post-test Results for Vocabulary 

Skill 
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Figure 4: Pre-test and Post-test Results for Vocabulary 

Skill 

 

 

The data reveal a mixed outcome for vocabulary 

development. In the Science Department, the average 

vocabulary score slightly decreased from 9.41 to 9.22. This 

drop, while minor, was statistically significant (p = 

0.0100), indicating that the change was not due to chance. 

Additionally, the standard deviation increased from 1.36 

to 1.76, suggesting greater variability in student 

performance after the intervention. This outcome may 

imply that the vocabulary activities in the Cutting Edge 

Elementary textbook were not well-matched to the needs 

or level of science students, potentially leading to either 

disengagement or plateauing in performance. In contrast, 

the Humanities Departments showed a small increase in 

vocabulary scores, from 5.66 to 5.99, with a slight decrease 

in standard deviation, indicating slightly more consistent 

performance. However, the T-test result (p = 0.0672) was 

not statistically significant, suggesting that the observed 

improvement may be due to random variation rather than 

the textbook's effectiveness. 

c. Grammar Skill Performance 

The results of students’ grammar performance are 

summarised in Table 5 and visually displayed in Figure 5: 
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Table 5: Pre-test and Post-test Results for Grammar Skills 
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Figure 5: Pre-test and Post-test Results for Grammar 

Skills 

 

The data indicate clear improvement in grammar skills for 

both departments, with statistically significant results in 

both cases. In the Science Departments, students’ average 

grammar score rose slightly from 4.85 to 4.99. Although 

the increase is small, the T-test result of 0.0204 confirms 

that the improvement is statistically significant. Notably, 

the standard deviation dropped sharply from 0.78 to 0.12, 

indicating that students’ performance became much more 

consistent after the intervention. This suggests that the 

grammar content in the Cutting Edge Elementary textbook 

was well-targeted for students in science disciplines, 

resulting in solid and uniform improvement. 

In contrast, the students in the Humanities Departments 

showed an even more substantial gain, with the mean score 

increasing from 3.35 to 4.74. This is a significant 

improvement of over 1.3 points. Additionally, the standard 

deviation decreased from 1.26 to 0.70, showing that 

performance became more consistent across the group. 

The extremely low T-test value (p = 

0.0000000000000000000000000113) confirms that the 

improvement was highly statistically significant. These 

results strongly support the effectiveness of the Cutting 

Edge Elementary textbook in improving grammar skills 

across both departments. Unlike vocabulary and listening, 

where Science students showed minimal or negative 

changes, grammar is an area where both Science and 

Humanities students benefited, with Humanities students 

achieving the most remarkable gains. 

d. Reading Skill Performance 

The results related to students’ reading skills are presented 

in Table 6 and visualized in Figure 6: 

Table 6: Pre-test and Post-test Results for Reading Skill 
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Figure 6: Pre-test and Post-test Results for Reading Skill 

The data show mixed results for reading skill development, 

with notable differences between the two departments. 

In the Science Departments, students’ mean score 

remained virtually unchanged, increasing only slightly 

from 4.86 to 4.88. This minor difference is not statistically 

significant, as indicated by the T-test result (p = 0.316). 

The standard deviation rose slightly from 0.42 to 0.48, 

showing a small increase in variability (see Figure 6). 

Overall, this suggests that the textbook did not 

significantly enhance the reading skills for Science 

students. In contrast, students in the Humanities 

Departments showed a more encouraging outcome. Their 

mean reading score improved from 3.16 to 4.09, a gain of 

nearly one full point. The standard deviation decreased 

slightly, indicating more consistent performance. Most 

importantly, the T-test result (p = 0.0000000102) confirms 

that the improvement was highly statistically significant. 
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These results indicate that the Cutting Edge Elementary 

textbook was more effective in developing reading skills 

among Humanities students than their Science 

counterparts. The limited change in the Science group may 

indicate that the reading materials or strategies used in the 

textbook were not sufficiently engaging or challenging for 

them, or that they were already performing near their 

ceiling. On the other hand, the strong gains in the 

Humanities group point to better alignment between the 

textbook’s reading content and the students’ needs and 

proficiency levels, potentially aided by their academic 

background, which may place more emphasis on reading-

intensive disciplines. This trend mirrors earlier patterns in 

grammar and general language gains, reinforcing the idea 

that the textbook tends to be more beneficial for 

Humanities students in receptive and interpretive skills 

like reading. 

e. Writing Skill Performance 

The development of writing skills among students is 

summarized in table 7 and graphically represented in 

figure 7: 

Table 7: Pre-test and Post-test Results for Writing Skill 
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Figure 7: Pre-test and Post-test Results for Writing Skill 

The data indicate significant improvement in writing skills 

for both the Science and Humanities departments, though 

with differing levels of progress. In the Science 

Department, the average writing score increased from 4.12 

to 4.73, a clear gain of over half a point. The standard 

deviation decreased substantially from 1.57 to 0.82, 

showing that student performance became much more 

consistent after the intervention. The T-test result (p = 

0.00000114) confirms that this improvement is 

statistically significant. 

The students in the Humanities Departments demonstrated 

an even more remarkable improvement. Their average 

score rose from a very low 0.76 in the pre-test to 2.11 in 

the post-test. While the post-test score remains modest, the 

gain of over 1.3 points is highly notable. However, the 

increase in standard deviation from 1.33 to 1.94 indicates 

that performance varied more widely across students. 

Despite this, the extremely small T-test value (p = 

0.000000000000000000287 confirms that the 

improvement is highly statistically significant. These 

findings show that the Cutting Edge Elementary textbook 

had a strong positive impact on writing skills for both 

groups. The Science Department students not only 

improved but did so with a high degree of consistency, 

suggesting that the writing activities in the textbook were 

structured and accessible. Students in the Humanities 

Departments achieved more substantial raw score 

improvements, but with more variability in results. This 

may suggest that the textbook benefited some students 

much more than others, possibly influenced by their initial 

language proficiency or engagement with writing tasks. 

Compared to other language skills, writing alongside 

grammar stands out as an area where the textbook seems 

especially effective, providing structured support that 

results in measurable improvements for students from both 

academic backgrounds. 

5.4 Interpretation and Implications: 

Research Question 1: 

Does the ‘Cutting Edge Elementary’ textbook provide an 

appropriate level of linguistic challenge for students in 

Science departments compared to those in Humanities 

departments? 

The analysis of pre- and post-test scores reveals that the 

Cutting Edge Elementary textbook produced differing 

levels of effectiveness across the two academic streams 

(Science and Humanities). While both groups 

demonstrated statistically significant improvement in their 

English proficiency after a full academic year of 

instruction, the nature and extent of their progress suggest 

that the textbook offered a more suitable level of linguistic 

challenge for students in humanities departments. 

Humanities students started with a relatively low mean 

pre-test score of 17.17, yet achieved a notable post-test 

increase to 20.2 an improvement of over 3 points. This 

steep gain implies that the textbook’s elementary-level 

content was appropriately matched to their starting 

proficiency and helped scaffold their progress. This aligns 

with Cunningsworth’s (1995) emphasis on the need for 

materials that correspond to learners' needs and reflect 

their future language use. Since Humanities students are 

often less exposed to English in their high school 

background compared to Science students, the general 

English content of the Cutting Edge textbook effectively 

met their linguistic level and supported their incremental 

development. 
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In contrast, Science students, who began with a much 

higher average pre-test score of 28.16 (see Table 1), 

showed only a marginal improvement of 0.53 points, 

reaching 28.69 in the post-test. Importantly, a significant 

portion of students in the Science departments, particularly 

those in Dentistry and Architecture, achieved full marks 

(30/30) on both the pre-test and the post-test. This suggests 

a ceiling effect, where Science students may have mastered 

prior English better, leaving little room for further 

measurable improvement. As the small improvement is not 

necessarily a sign of weak teaching or poor engagement, 

but rather an indication that the textbook content was not 

sufficiently challenging for this group. This observation 

strongly supports Kadhim’s concern (2018) regarding the 

use of a single general English textbook for all 

departments. It is likely too simplistic for some student 

groups, especially those with an academic English 

background, like Science students (Kadhim, 2018). For 

students in technical fields, the focus on everyday 

communication and fundamental grammar is far too 

simplistic and irrelevant, especially given the need for 

exposure to field-specific terminology and scholarly 

communication. This is in line with (Alshehri, 2016; 

Nazim, 2021b) earlier observations about general English 

textbooks and the lack of attention to discipline-specific 

linguistic requirements. Furthermore, the greater standard 

deviation in pre- and post-test scores within the 

Humanities students indicates that the range of 

performance was wider before averaging out somewhat 

after instruction. This might indicate that the textbook was 

effective in raising the performance of lower-achieving 

Humanities learners to the mean, thereby reinforcing its 

suitability for this level. This finding resonates with 

(Tomlinson, 2013) post-use evaluation principle, which 

considers how instructional materials impact learners’ 

actual progress and motivation.  

Despite the fact that the Cutting Edge Elementary textbook 

contributed to measurable gains across both academic 

streams, the greater improvement seen among Humanities 

students, paired with their lower starting point suggests 

that the textbook offers a more appropriate level of 

challenge for them. For Science students, the minimal 

gains especially among those who were already top 

scorers, indicate that the material may not fully meet their 

academic needs. These results support the argument made 

by(Abu Rezeq, 2022; Gholampour, S., & Mehrabi, 2023) 

for more nuanced textbook selection processes that take 

into account the academic specialization and proficiency 

level of learners. 

Research Question 2: 

Which specific language skills (e.g., listening, vocabulary, 

grammar, reading, and writing) showed improvement 

among students from the pre-test to the post-test? 

Regarding the skilled-based analysis, the findings 

highlighted significant disparities in how the Cutting Edge 

Elementary textbook supported the development of 

different language skills across student groups. However, 

improvements were observed in grammar and writing, 

especially among Humanities students. Other skill areas 

like listening and vocabulary either declined or showed 

negligible progress, revealing important pedagogical 

implications for textbook suitability. Grammar and writing 

emerged as the most successfully supported skills. Both 

Science and Humanities students showed statistically 

significant gains, with the Humanities Department 

achieving more substantial improvement. The strong gains 

in grammar may be attributed to the textbook’s structured 

progression and focused practice, which aligns with 

Cunningsworth’s (1995) emphasis on materials that 

“correspond to learners' needs and reflect their future 

language use.” The writing gains also suggest that the 

textbook provides effective scaffolding for sentence and 

paragraph-level composition, supporting even those with 

low initial writing proficiency. These results repeat 

(Tomlinson, 2013) view that well-sequenced materials can 

promote uniform development and increased learner 

confidence. 

In contrast, reading and vocabulary yielded more uneven 

results. Reading skills improved significantly only among 

Humanities students, while Science students showed no 

notable change. This indicates that the reading activities in 

the textbook may be better suited to learners who are 

accustomed to text-based and interpretive disciplines. The 

limited progress among Science students could reflect a 

mismatch between the reading content and their academic 

or linguistic interests. A similar trend was observed in 

vocabulary development: Humanities students saw a 

minor, non-significant gain, while Science students 

experienced a statistically significant decline. This 

suggests that the vocabulary input in the textbook may not 

have been challenging or engaging enough to sustain 

progress, particularly for students with higher initial 

proficiency or those requiring more technical vocabulary. 

It is also important to note that performance varied not 

only across academic streams but also within the students 

in the Science departments themselves. As mentioned 

earlier, a large number of students from Dentistry and 

Architecture colleges scored full marks (30/30) in both the 

pre- and post-tests. These students also demonstrated 

strong performance in listening and vocabulary, 

suggesting a ceiling effect in which they had little room for 

measurable improvement. In contrast, students in Physics 

and Financial and Banking departments, who did not score 

at the ceiling showed declines in listening and vocabulary 

scores. This variation implies that the textbook may have 

lacked the adaptability or content relevance needed to 

support learners with lower initial proficiency or 

discipline-specific linguistic needs. The presence of such 

variation within a single academic stream reinforces the 

argument made by (Gholampour, S., & Mehrabi, 2023; 

Kadhim, 2018) that materials must be selected or adapted 

based on learners’ background knowledge, field of study, 

and language level, not merely their faculty affiliation. 

The most concerning result emerged in listening, where the 

students in the Humanities Departments showed a 

statistically significant decline in average scores, and the 

Science Department showed no meaningful change. This 

suggests that the textbook’s listening activities were not 

effective in developing this receptive skill, especially for 

students starting at a lower proficiency level. This could be 

due to limited listening input, overly controlled listening 

tasks, or insufficient classroom practice. These findings 

mirror concerns from (Abu Rezeq, 2022; Alshehri, 2016), 

who noted that many ELT textbooks underrepresent 

authentic listening experiences, which are critical for real-

world language comprehension. Taken together, the 
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results suggest that while the Cutting Edge Elementary 

textbook was effective in promoting productive skills, 

especially grammar and writing, it fell short in adequately 

supporting receptive skills like listening and vocabulary. 

Furthermore, differences across and within departments 

highlight the limitations of a one-size-fits-all textbook. To 

better support students’ learning, particularly in diverse 

academic settings, textbooks must be evaluated and 

adapted to meet specific student needs, proficiency levels, 

and disciplinary goals, as emphasized by (Mcgrath, 2002; 

Tomlinson, 2013) in their calls for ongoing and context-

sensitive material evaluation. 

Research Question 3 

To what extent does the textbook content suit the academic 

and linguistic needs of Science and Humanities students, 

and how does this affect their language development? 

The comparison between Science and Humanities 

students’ pre- and post-test results reveals meaningful 

differences in how well the Cutting Edge Elementary 

textbook aligns with their academic and linguistic needs. 

While both groups showed improvement, the degree and 

nature of that improvement varied significantly, indicating 

different levels of suitability. 

Humanities students started with lower pre-test scores 

(Mean 17.17) and achieved a larger gain (to 20.2), 

particularly in skills such as grammar, reading, and 

writing. Since many humanities disciplines rely on textual 

analysis, structured writing, and general communicative 

competence, their academic needs differ significantly from 

those of Science students, which may explain why the 

textbook material better meets their needs. These 

improvements suggest that the textbook was well-aligned 

with their learning level and academic context. Cutting 

Edge Elementary appears to support their linguistic and 

academic development. This supports Cunningsworth’s 

(1995) view that textbooks must meet learners' actual 

language needs and anticipated language functions. The 

textbook’s structured progression in grammar and 

accessible writing tasks seems to have offered appropriate 

scaffolding for humanities students. 

In contrast, Science students, particularly those in 

Dentistry and Architecture fields of study entered the 

course with high proficiency (many achieving full marks 

in the pre-test), leaving limited room for development. For 

these students, the content was very basic, and 

improvement was minimal (increased slightly from 28.16 

to 28.69), indicating a lack of challenge. Meanwhile, other 

Science students (e.g., in Physics and Financial and 

Banking) performed inconsistently and showed declines in 

vocabulary and listening. This internal variation highlights 

that while some students may have been beyond the level 

of the textbook, others needed more targeted support, 

which the textbook failed to address. 

Furthermore, these findings indicate that Cutting Edge 

Elementary is not equally suitable across disciplines. The 

humanities students benefited more from its general 

English focus and communicative approach. Science 

students, on the other hand, may require materials with 

greater lexical and contextual relevance, such as English 

for Specific Purposes (ESP), especially in disciplines that 

involve scientific terminology or academic reading 

(Haidar, 2024). This supports Kadhim’s (2018) concern 

that one-size-fits-all textbook policies fail to account for 

discipline-specific needs, and aligns with Mahmud’s 

(2018) demand for content that integrates academic 

literacy practices into language teaching. Additionally, the 

differences in improvement patterns suggest that textbook 

suitability directly affects language development. The 

better the alignment between content and learner needs, the 

more progress is achieved, especially in productive skills 

like grammar and writing. Conversely, a mismatch as seen 

with Science students can lead to stagnation or even 

regression in certain skill areas. This reveals that the 

suitability of textbook content plays a critical role in 

learner outcomes. It underscores the importance of 

contextualized textbook selection and the need for 

discipline-aware curriculum design, particularly in multi-

department university settings where students’ academic 

and linguistic needs vary widely. 

6. CONCLUSION 

This study aimed to evaluate the effectiveness and 

suitability of the Cutting Edge Elementary textbook for 

first-year students across Science and Humanities 

departments at the University of Duhok. The findings 

revealed that while the textbook supported noticeable 

improvements in grammar, reading, and writing for 

Humanities students, it was less effective for Science 

students. Many Science students, especially in Dentistry 

and Architecture, had already mastered the test content, 

while others in departments like Physics and Financial and 

Banking showed limited or negative gains in key areas 

such as vocabulary and listening.  

These results suggest that textbook selection in university 

English programs must consider field-specific language 

needs. A one-size-fits-all approach may not adequately 

support learners from different academic disciplines. 

Although this study did not directly investigate discipline-

specific materials, it is reasonable to suggest that students 

in Science-related fields might benefit more from English 

for Specific Purposes (ESP) resources tailored to technical 

vocabulary and academic skills relevant to their subject 

areas.  

This study is limited by its focus on a single textbook 

during one academic year and its reliance on quantitative 

test data. It did not include qualitative perspectives from 

students or instructors. Future research should incorporate 

interviews or surveys to capture user perceptions and 

classroom experiences. Moreover, exploring the use of 

multiple or mixed textbooks across different departments 

could provide deeper insights for more effective and 

inclusive textbook selection in higher education settings. 
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 لطلبة السنة الأولى في الأقسام العلمية والإنسانية في جامعة دهوك  Cutting Edge Elementary تقييم قبلي وبعدي لمدى ملاءمة كتاب

 

 الخلاصة: 

لطلبة السنة الأولى في الجامعة من تخصصات أكاديمية مختلفة في جامعة دهوك.     Cutting Edge Elementaryتتناول هذه الدراسة مدى ملاءمة كتاب  

. وقد تم اعتماد تصميم وتهدف إلى تقييم ما إذا كان الكتاب يوفر مستوى مناسباً من التحدي اللغوي وتوافق المحتوى مع احتياجات طلبة قسمي العلوم والإنسانيات

طالب وطالبة من ثمانية أقسام غير إنجليزية: وهي كل من أقسام طب الأسنان، والعمارة،   300تبارات القبلية والبعدية لـكمي شبه تجريبي شمل مقارنة نتائج الاخ

)المسار الإنساني(. استخ الخاصة، والإدارة والأعمال  العلمي(، والتاريخ، والكردية، والتربية  )المسار  الطلبة نفس  والفيزياء، والمالية والمصرفية  دم جميع 

رزوا تقدماً أكبر في  كتاب الدراسي على مدار فصلين دراسيين. أظهرت النتائج أن كلا المجموعتين حققتا تحسناً ذا دلالة إحصائية، إلا أن طلبة الإنسانيات أحال

بمستوى عالٍ من الكفاءة، تغيرات طفيفة أو الكفاءة اللغوية الشاملة، خاصة في القواعد والقراءة والكتابة. وفي المقابل، أظهر طلبة العلوم، الذين بدأ كثير منهم  

ختبارين، مما يشير إلى  تراجعاً، لا سيما في المفردات والاستماع. ومن الملاحظ أن طلبة طب الأسنان والعمارة غالباً ما حصلوا على الدرجة الكاملة في كلا الا

 ً  في بعض المهارات. تشير هذه النتائج إلى أن الكتاب يخدم بدرجة أكبر احتياجات  وجود تأثير السقف، في حين أظهر طلبة الفيزياء والمالية والمصرفية تراجعا

للجميع" غير كافية،    طلبة الإنسانيات اللغوية والأكاديمية، لكنه يفتقر إلى الصلة والتحدي بالنسبة لطلبة العلوم. وتخلص الدراسة إلى أن سياسة "كتاب واحد

 . حساسية للتخصص من أجل ضمان تعليم لغوي فعال في مختلف المجالات الأكاديمية وتوصي باعتماد اختيار كتب دراسية أكثر

 .تقييم الكتاب الدراسي، اللغة الإنجليزية للأغراض الخاصة، المهارات اللغوية، طلبة الجامعة، تصميم المنهج الدراسي الكلمات الدالة:

 

 

 ێ دهوک اۆیل زانک  یو زانست یتیەاڤ مرو نێش ەل ب ێکێقوناغا ئ نيێقوتاب ۆب Cutting Edge Elementary رتوکاەگونجاندنا پ اينداتەچ  نگاندناەلس ەه

 

 : ەپوخت

جودا ل   نيێژ بسپور  ێکێقوناغا ئ   نيێقوتاب  ۆب  يهگونجا  اي  رتووکهپ   ندهو کا چ  يه  Cutting Edge Elementary  رتووکا هخواندنا پ  ىەربارەد   نيلۆکڤه

  ن ڤيێ دێپ  لهدگ  کو  ته دک  نيداب  ێکۆرڤهزمان و نا   يێژ لا  یگونجا   ێکهئاست  رتووکهکا پ  ته بک  ێکيه  ێو  نگاندناهلس هه  ە وهئ  ێنيل ۆکڤه. ئارمانجا  کۆ ده  اۆيزانک

  ی قوتاب  300کرن کو    ه( هاتیو پشت  یر ه)ب  اي  ژمارىهه  کاهزموونهئ  نايزايد  رهلس   ستنه پشت ب  ێکيه  ڤێ  ۆ. ژبتيبگونج  ۆڤیو مر  یزانست  نێپشک  نيێقوتاب

  ،یکورد  ێزمان  ژوو، ێ(، میستزان  نيێو بانک )بسپور  يیدارا  ا، يزيف  ، یلارسازهت   ايندازهددان، ئ  یشکيپشکان پشکدار بوون: پز  شته( ژ هێم  روێ)ن  نيێ

 ێکيه  ێو  نجامه. ئێخواندن  نێرزەدوو و  ايژاه ێب در  نايبکارئ  رتووکهپ  مانه ه  اني(. گشت قوتابۆڤیمر  نيێو ئابوورى )بسپور  رىێکارگ  ت، هبي تا  رداەروهپ

  ێنيس ڤێو خواندن و ن زمانێد ر یته بيو بتا يهبوو تربگشتى بلند  ۆڤیمر نيێبسپور نيێقوتاب  ێئاست  یتهبي ب تا  يهبلند بوو پاۆگر ردووهه  ێکو ئاست نەدد  شانين

ب   يهوان نزم بوو  ێ ئاست کيبچو   کاەژێکو بر  يههات  رهلس  نيرۆگوه  ێرتووکهخواندنا پ  رىهوان بلند ب  ێئاست  نێوهزانستى ئ  نيێبسپور  نيێقوتاب   یاژڤروهدا. ب

 نێدا نمر  زموونانهئ  ردووهد ه  یلارسازهت  اياريندازه ددان و ئ  یشکيپز  نيێوتابق  ايکو پتر  يهکر  ڤرچاهب  نجامانهئ  سان، ي . دێبوونێو گوهل   انهيڤل پ  یته بيتا

  يی و دارا  ايزيف  نيێقوتاب  ێئاست  ساەروه ه  ، ە بلند   يێ  تداەرهد بن  یزمان  يێوان    ێکو ئاست  رهژب  يهکرهوان ن  ێکو چ باندور ل ئاست  هنينا يئ  ۆڤهخ  ستەبد  مامهت

  نيێژ بسپور  ان يقوتاب  نڤيێدێپ   تاهپتر خزم  رتووکهکو پ  يهکر  اري د  ساە و  نجامانه ئ  ساەرو هدا. ه  یزمان  نێان يش   کە د هند  يه تيد   ۆڤهبخ  کي بچو  کاهوبانک نزمبوون

  ا هي " نانيقوتاب   یمهه   ۆب  کهرتووکه"پ  تا هاسيکو س  ته دک  اريد  نجامانهئ  اي. و کورتتهناک  داهيپ   یزانست  نيێبسپور  ۆب  نجانێچ چال  رتووکهو پ  تهدک  ۆڤیمر

  ی ميکادهئ  نيێد گشت بسپور  زىينگليئ  ێزمان  ايکارا    کاهربوونێف  اينتەرهگ  ۆخواندن ژب  هتێ به  يێبسپور  فيلدو  ێکهرتووکهکو پتر ژ پ  تهکد  اريشن ێو پ  يهگونجا

 دا.

 . ێخواندن نێوەر هيپ نايزايد  ، ۆيێزانک نيێقوتاب  ، یزمان نێانيش ت، هبي تا نێمەر هم ۆب زىينگليئ ێزمان ، ێ خواندن نێرتووکهپ نگاندناهلس هه :یك ەرەس  نەیڤێپ

 


